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ST ,-:Language<Energized, Participation Maximized:

The Growth of a Writing Project

Sitting at-imp_-desk,f I was ;eyieWing the‘school's:standardizedf
test scores. '_Although_ I did not make dimeétO“eat lunch'that-day,-l '
.was»_feeling 'rather /satisfied.um The th1rd~grade had achieveo grammar.
scores'.which' aueraged oneland one- half rrade equivalents higher than
two .years ago,(bigesting the results,‘l heard some students talking at
the_gffice'windowfl | | |

The ' second grade girlsl,were discussing the spelling of the word*
cafeteria, as;'they';methodically 'completéd;/the .Complaint Form;. In
their earnest dialogue,, they‘suitched back‘and forth from Englishbto-

" Navajo. -'With;itheir? three.hnoses'competing for room'over‘the form-on

the £ ont- office counter,. the students ‘were filing a grievance. The

students had a problem and filling out the complaint form was the best
way. to get ‘-help in this school Although the form would'air their

"grievance, the students' conduct rep1esented an.even deeper message..

Childjren attending Ganado Primary School are expected to’ write and the

studénts know that their wrlting is taken seriously.

L

“ﬁThe%E'ﬂsﬁuﬁents ‘are participants in.a unique school-wide writing:

project . which'was first 1mplemented 1n 1980 The X-3 wr1t1ng program,

" known 'as the GLAD (Ganado Language Arts Development) ProJect, hasl_

pub ished thirty-one (31) volumes ~of student writing.- In- addltldh,:
. 1 . N . .
thi year, nine issues of a mnew school newspaper were published,

\.

complete with literary supplement. . _ - . i




At 'the same " time, pos1t1ve changes are taking place within ‘the

school . community. Surveys 1nd1cate that 987 of the parents SUpport_“

[

v - .

continuation of the Project_and at many. school functions this year;;
'~_tﬁéfe \was ﬂgtanding room' oniy. Students_.also' seem to ”be . more’
'_comfortable with the school env1ronment as absences averaged 1ess that

five ‘days _ per ,child ‘in 1982 83, a Startling 507 decrease over threeA

years ago, Teacher collarboration, a most. 1mportant part of the“
: S

,‘/

Project, _is high and teachers voluntarily part1c1pate in two~ to threej

-monthly writing seminars, where" writing research methodology, and

local successes. are discussed and demonstrated N

W

"Ast I 11stened . to those g1r1s in-deep discuss1on, I was reminded
S '»_';: ..“:’ %

of how serious children are’ and ofuthe pride that‘students exhibit

when they pull their crumbled jokes and wordlists from their pockets.
I/ thought back to where this all began. Before ‘the "Joke\ofmthe Day,
/ Nl R

the "Word/-of the -Day-, the]Complaint Forms and the writing contests_

began. 'ij-thought back\ to that - c1assroom eleven years ago. I was a

[

first year teacher, and first year teachers JUSt try to surv1ve.

LookingABack

i

Teaching an eager class of second grade NavaJo students thatf

/s

first'/year, N I: was ‘amazed by their a1ertness and by their desire/to
learn,‘_ However{_ll 'soon'#realized how frustrated  they were by” the
materials" and content of the class which were so vastly different from
their world., - The 1anguage ‘of 1nstruction -and-the content in’that

class was~athe ianguage and . content of the English_middle c1ass and

they were Navajo.  Convinced that my teaching needéd to be adJusted

»
and  that the students_participation in their own educationfneeded_to

! . . . .
% . i .




center,

-curr1culum, ‘I 1mplemented new strateg1es. IS

"which' I ncould; offer.’ D1scuss1ng f1eld trips 1nto the commun1ty and

?writing aboutw the hands —-on activities, we used the‘wldeotape mach1ne

‘rockets and about how to us€ the telephone. Our b111ngual book aboute

'education'would work, bu't because it did work . ’ o \

\

s : PN R . ¥
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be maXimized“ what I would later - refer‘"to as ienergiaing - the

L.

. i
N T A

I began' slowly, finding -thatl concentrating “on ‘only ‘one new

-approach each, few' weeks/worked best We frequently talked and ‘wrote

about the realﬂ;world' the. f1rst hand exper1ences wh1ch they llved or

5

3

1

to produce b111ngual f11ms about des1gn1ng, bu11d1ng, and f1r1ng model

s

!

the construction of our road vas, publlshed by the school s/#urrlculum‘

i
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- We, video-taped pantominesféof stories as they were told /on
: . ~ "
records, establlshed pen pals across. the country, translated Navﬁjoi'

s

Radlo /commer1cals into English ond made word, lists of everything. JOne

K > r\ O\~
'. Hineorme \

——————

mlght - say that the early seeds of the GLAD prOJect were planted;fT

a

that ‘second grade claasroom seventy mlles away. Planted not because

i

.Someone tbld me. that allow1ng "students to partlcpote in the1r own

T

\
A

Each new year, offered my students greater educational-and mor;\n

productive writing . ‘challenges. - I learded not;-to expect large

immediate changes ini my students “and to allow nev prOJects t1me to
. .7 | ) ~

{ i

. develop and mature before discarding them. of course'there we;e,'

‘miracles are few and far between. = IR — .

disappointments, but fthen"good writing is not easy to teach, and

My _goal- was to make everyone feel good about_themselves, and I

i

came to see that writing - was the'greatest1equalizerT4VSince every

student  wrote on his. own’ level, assignments ‘outcomes were'
. : : i . :
- o ’ S
‘individualized. The students seldom competed aga1nst anyone, ’instead
3 ,

o
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they fréquéﬁtlyy.interatted. and ‘shared. . Therefore, every.completed

writing assignment/ held some success. o - : .
° .. . 5 : . . . - . ’ oL ’ - ' s

. . LT | . - . o, ’ - )
Learning more  about the process of writing and its teaching over

. the - years, I still do-fnbt' underSténd;its fulifﬁoﬁential. Looking‘
back,  we, were involved in what ié noﬁﬁppmmonly cal1ed‘§éer éditing,f

conferencing, publishing, and many other strategies. However, I also-

-realize that I held a narrow view of writing.

SRS

. The writing ©process was oversimplified and writing ‘was viewed by.

- me .as .an end rather than the means. : Writing could have been used to

dévelop and fefine‘.thef_stqdenfs'jvcritical thinking= SRills; - The

pmpﬁésis_;Shoulq'haveﬁbéen taken off of tHg'conven;ioﬁs of language and

placed‘ on -the development of real communication. Students could have

,been ailowed' to play with Ianguage._mofé fally,_to eipe:imenf-with,

. invent ve:?SPelling and to create and.test their own theories about how

kA

Englis can bést . be communicated. 'The richness inbthé véridus‘formsf
giisy can b e ot cat ‘ x ; . g

of writing, such’ as cinquain, acrostics, diamante, concrete poetry,
R ‘ . .

.riddles, and advertisements. were ;missed. "Final1y, I might = have

integrated Writing ‘more  fully acress the curriculum and in the

— \ . i L . S el

process, - maximized instructional time, rather than viewing writing as
~a separate subject.

\Iv;mused' the "shonld have dones," without guilt. How much more

§

has’ yet to bé learned.by me looms as wonderous. I thought of'the'pastv'

and of the future as I watched: the girls leave their written complaint

and scamper off to recess to dwait some administrative intervention.

I heard"the complaint:form_slip into.ﬁy box-and even though I had ﬂéf.

QrittEn it, I felt the pride of accémblishmeﬂt.. Th%fé,students were

.

participating in their .own education&by'applying language skills in

" meaningful ways. Their education had ﬁgt'stopped for recess.

!
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Vilquallty educatrox for a11 ch11dren.

The.GLAﬁVProjecti‘

J

My early years as a teacher, had g1ven the pr1nc1pa1 I became the_

courage ,to risk. It/has been an exc1t1ng three years worklng w1th1n
“and bu11d1ng, along l@lth my staff, -the GLAD Progect .:Growingr
tremenduously. ia size and‘ complexity, the Progect is now a'way:of

doing .things more than a set of th1ngs, and it touches a11 aspects of'

the school. Dur1ng this t1me, I have become conv1nced of the benef1ts

A
V-

of effective wr1t1ng 'in the “classroom as a sound beg1nn1ng towards

In that first year the Progect was an 1nforma1 part of 1nterested

t

teachers' curricula. Actually, we did not bngln w1th the idea of

establishing a writing project but to promote wr1t1ng.- In fact, 1t.

'was not until'April of 1981 thatltherPrOJect_was named"uLAD-and that

the;/three primary goals/were'established. These were: (1) to develop

,‘z‘-""

~ the foundation for 11teracy in each- of 1ts k1ndergarten through th1rd'

grade 'students,- (2) to expand ‘and - enr1ch ‘the: pedagog1ca1 competenc1es

of each staff member in the teachlng of- the Language Arts, and (3) to

Y

‘develop and strengthen parental awareness of and support for school

programming,

Pl
i

Foundations for .Literacy

, ‘ . , f)\.
The development of foundations for literacy ‘were faéilitated

;

through the Project's philosoPhy:’ 4 : / I /

‘There is a need for each child to be heard.




‘A child willﬁ only ‘learn to use a language if he
has the opportunity to use the.language. A child
will 1learn . to read-a language if he finds meaning

: .in ‘that language. . _A child will ‘learn to write:a
. . language - if he finds that others find ‘meaning . in
; his work., (Boloz, l980) S

LN

Working' from' these ideals,,the classroom”climate and instruction

Ty . . P
. e L | .
werg established. In order to giVe the students an - opportun1ty to use

o

lish,‘ curriculum was sh1fted to student or1ented 1nterests._Wh_11e

the wultimate 'aimi_is Eng11sh language 11teracy for ‘all students, the'“”

\

Vchlld his ‘cultural values, and the eXperlences which are brought to.=‘

the school env1ronment ‘are' centrall- to _the proJect s methodology.
\

'Focusing ‘on . each Child as an 1nd1v1dual 1nstruct10n beg1ns at that

child's functional levelw

5

In the beg1nn1ng stageslpof the Project,“astudent writing'

assignments .supplemented the ad0pted text. However, at thebrequeSt of
. ! / . . -

J

“the = teachers, the ﬂtexts Lnollonger'dletated instruction.: Now, first’

and”second grades no'longerlyork in. Language textbooks.n
As one teacher argues, "“What do we need'theﬂworkbooks for, they
(the students)l are'"getting, ‘the skills'from the writing;"'40ur test

‘'scores. appear to support th1s and no c0mmerc1al language programs can
' ’ ‘ : »

_be“.more.'relevant to the chfld H “his~ own setuof_experlences.~

Finally,,K without ag.dependence .on language workbooks, district'fundsv

began‘ being ‘diredted toward and last}ryear totally financed the

.Project. B} T ‘-f'—', ) . -

-

!
- for an abundance of wr1t1ng, in many forms, for many purposes, and for«

.

oo ] ‘ o L. _ o/
many audiences, -The 7demonstrated' results are prom1s1ng, and haye

‘encouraged many teachers to allow inventive spelling. These teachers

note that students write more;freely and that'the volume of student .

r

.8

As part of'the Progect, students are prov1ded w1th opportun1t1esﬁ

\\
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'-;writing and the richness of their word ch01ces has 1ncreased
In - order to encourage the students to view writing as a

.\xmeaningful‘ expérience,_“books' written by individual c1asses, by grade
'13V8134,_ and .bx'u@schoolewide writing 'competitions areh regularly
kpub}ished “at the district 8 Curriculum' Center. All students whose

e

- S .
g work appears_ in the book receive '‘a copy and at s1xty cents each the

///district s investment is minimal . f ' - _

G During 1982,;'a'.newspaper, was added to the Project. Second and
third fgrade“ students take. responsibility ‘for the main body- of the
 paper. A &aterary snpplenent' regularly' exhibits the work‘of many

;students. Both ‘the néWspaper_and,the literary supplement'are rich in .

variety of writing' forms: from advertisements, interviews, and'mini

‘autobiographies; to class theme writings and even original, thr e-act

-\

'p‘la;s_.' o . . ) B \ o <o /

fIniNadditgon to - the books, the newspapers, the Complaint Forms,

‘penpals .projects, and vSChQOl—Wlde competitions, the school has

-/Himplemented .the . "Joke 'of'the'Day", thch doubled ‘in submissionsblast
',. . X . . / N . N . .. .
_year— and the "Word of the Day - In these,two approaches,»students.are

encouraged- to submit found 'or original jokes and to submit 1ists of
~

i_iwordskgwhich~whave*'been“compiled‘by the studentI Each'day a new yord

Ts selected’ | as the word of the day and two jokes are read, As jokes

are read and word lists. are acknowledped over the intercom, the
y g

students are recognized as ‘the submitters. _\

- o \ . . . .

\
\

Enpanding Pédogogical Competencies - i
A

The™ role' g¢f ftpe. teacher ' is to provide a supportive learning

'environment which promotes a- positive "self-concept and to create’




(-
. library.

situations/ which _encourage active participation_in_learning and free

: . /
——/\ { R
. . R

expression -of cultural values. .Teachers are to foster a writing'

¥
- Y : o :
environment which encourages composition by Withholding extensive

critical] evaluations,' by ‘demonstrating‘ sensitivity to the’student's

cultural identity, and by implementing frequent and varied writing and "~

publishing experie CEeS.

Although“ a sound language arts curriculum offers- a rich source of

guidance, one can not presume thatoall'who utilize the cnrriculum will

'project recognizes this reality and attempts to expand and enrich each

classroom support network and . the 'establismment . 0of a professional

i
i

The writing seminars are wusuallly held twice monthly and have

findings,‘ ethodologm,p,and promising practices. All staff members

- the responSihility for" the.presentation of materials. The response of

classroom teachers— is indicated by their attendance. Most teachers

bring to its implementation ~‘the same>level of competence.a The GLAD'

replacedf the traditional teachers' meeting. Topics include researchf

are 'inVited to the S| ars and both teachers and administrators share,
. MJP

"/ staf mémber s competenc1es through a series of writing seminars, a -

“dttend  regularly “and some of . those who can not, usually ask for

handouts. o . -

4

The _Classroom _Suppont Network emphaSizes\hands -on demonstrations

within the classrooms and iqtra classroom v1s1tdtions by teachers and

administrators. The emphas1s .is on"collaboration. Teachersrwho are
interested in anp»approach but who want more/detailed instruction on

its application, -feqnest\ assistance with the impledientation of the
N . . - . . . 1 ERW .

~.idea. ~ For. example, one ‘teacher who desired .to establish a -journal

\

project was assisted on a.daily basisifor two. weeks? mhile'another,

R S '8
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~ who ~ wanted to. ‘know more about how'semanticlasSociation could be‘used'
. . . . B . - . . v : . L . . ‘ . ’ > .
to build word power was assisted for an hour. However, ass1stance is.
: — R . _

‘not- forced' on the teacher,“ rather, these serv1ces‘are offered only at

._‘. 1 N - T

--the request of the staff//e er.- 1 A e T

R R :
Lastly, “oveTl the past three- years, cons1stent budget comm1tments
. ‘have built —a profess1onal 11brary wh1ch 1ncludes 180 new t1tles andf”'
several major Journal subscr1pt10ns. Staff members are encouraged to
suggest titles and frequently check out the mater1als for 1deas and - as
resources in their own profess10nal-tra1n1ng;g ) a : - K

,

'Establishing'Parent Support . _~-“ ' ~'!kf1

While both staff ~and’ curr1cu

'a development increase the success

of the program,. a goal of the GLAD PrOJect is to strive | for parental

V

the greatest 1nfluence on  a stu

/awareness of and supfort for this language arts approacI Realizing
thatﬂ'parents~ can hav 11

-

h

1

7e, 1 \ ent's school
success, atLempts. to keep. par nts 1nformed of their child’ s
. _
1nvolvemedF in the wr1t1ng process are paramount Commun catlon llnes
. 7/ . L. El / \

which - ‘had * been developEd through traditional means, are| supplemented
EE. | - . . . \\ . - .

by the'distribution of ceass and schoolmeblications.
Supplemental " reading materials whidh the student has a part in.

: . A\
creating’ and school newspapers are d1rected and 1nto ‘the homes of the

young authors. Parents report that these publlcatlons have created an_

intense demonstratlon of pr1de on the part of “‘both the student and the

~parents 'and that interest in the books has st1mulated the read1ng of

1

publlcatlons together and w1th other famlly memhers.

“An - ong01ng, f1ve—1tem survey is sent to the home of students
: | ‘ .

whose work appears in a book ' Parents are asked| to report if they. had.

.9 C
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.the book, " whether they have seen the/chlld read1ng the book at home,

- By o
-someone in “the office vsay,

.

-~ prior knowledge of the Project the ch11d ‘8 and famlly s reactlons to_

whether they felt that = the books helped the ¢hild ;p_read, and to
report whether they < felt' that the Project\;sheuld' be contlnued;

Althoigh at f1rst approkimately 20 7percen£;of'the>parents\reportedf.
l - ‘ : T ) ) - v ' ) . . ‘ ) ’ .
being - aware of the Project, 98 percent reported support forﬁ

-continuation of the, program, 92 percent reported feellng that thej.

P g

PrOJECt —would help,the1r Chlld learn to read and' 86 percent reported

N

f_that they had \seen the ch11d read1ng the book Many parents added,

// o SN /

,favorable  comments and ?several .of the parents commented that the1r B

“ . L N . . \\_
ch1ld s teacher sﬁould be given spec1al awards for the efforts. , o
\ ; : : . e

As I returned to analyzing those test scores}-I heard a surge of
discussion;‘as_ the -wind fhad blown in .another group of children.
Pointing "~ fingers and- accusing “each other, I sniléd when I heard, .

TTw_ "

" Now qu1et down. Just flll out the form -

L Te

\
and then sit over there. He'll get to you when you re f1n1shed.
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